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Abstrak:  Keprihatinan terhadap tingkah laku agresif kanak-kanak sebagai satu 
masalah yang serius semakin meningkat di peringkat global.  Berdasarkan kemajuan 
terkini dalam memahami perkembangan tingkah laku agresif kanak-kanak, tingkah 
laku agresif tersebut dikatakan dipelajari dan diregulasi oleh sistem kognitif kanak-
kanak yang semakin berkembang, dan ini memberi implikasi bahawa  kognisi kanak-
kanak memainkan peranan penting dalam pembentukan tingkah laku agresif serta 
mengekalkan tabiat agresif.  Pola tingkah laku agresif semasa kanak-kanak boleh 
menjadi peramal kepada salahlaku dan jenayah di kemudian hari yang memberi kesan 
negatif bukan sahaja kepada masyarakat tetapi juga kepada diri pelaku sendiri.  Oleh 
sebab itu, wujud keperluan untuk mempelajari punca tingkah laku agresif kanak-
kanak dan tahap perkembangannya.  Artikel ini memfokuskan kepada sifat tingkah 
laku agresif dalam kalangan murid sekolah, teori yang mendasari tingkah laku agresif 
dan faktor-faktor yang berkaitan dengan perkembangan tingkah laku agresif kanak-
kanak seperti keupayaan kanak-kanak mengatur emosi, ciri-ciri peribadi kanak-kanak 
(iaitu umur, jantina dan prestasi akademik), dan faktor-faktor persekitaran (hubungan 
dengan rakan sebaya, pengaruh media, dan ciri keluarga).    
 
Kata Kunci:  regulasi emosi,  tingkah laku agresif,  kanak-kanak sekolah rendah. 
 
 
Abstract:  The concern on children aggression rises as a serious issue globally. 
According to the recent advances in understanding the development of children’s 
aggressive behaviour, the aggressive behaviour is both learned and regulated by 
means of the child’s emerging cognitive system which implied that children’s 
cognitions play an important role in the development of aggressive behaviour and in 
maintaining habitual aggressive behaviour. Aggressive behaviour patterns in 
childhood are predictors of criminal and delinquent behaviour later in life that have 
negative effects not only on society but also to the aggressor himself/herself. 
Therefore, there is a need to study the origins and development of aggressive 
behaviour.  This paper focuses on the nature of aggressive behaviour among school 
children, the theories underlying aggressive behaviour, and the factors related to the 
development of aggressive behaviour among children such as the emotional 
regulation ability possessed by children, their personal characteristics (i.e. age, 
gender, and academic achievement), and the environmental factors (peer relationship, 
media influence, and family characteristics). 
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INTRODUCTION 
Children of the twenty first century are exposed to greater undesirable influences and 
challenges as compared to the children of the previous decades.  For instance, 
aggression behaviour or violence among children has become a serious social issue 
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globally.  Recent cases of school bullying have become a cause for concern in 
Malaysia.  One of the incidents of bullying was the beating of a 16-year-old student 
by his 30 schoolmates in 2009 when he was waiting for his siblings at a primary 
school (“New Straits Times”, 2009).  Other cases made public include Suresh and 
Mohammad’s painful experiences of taunt and name calling which made them afraid 
to go to school and affected their  self-esteem (Zaman & Nadchatram, 2007).  Another 
10 years old boy, Ivan Wong, reported inability to withstand the incessant teasing 
directed at him by the older boys at school which made him frustrated and hurt (Tee, 
2009).  These cases and others like it have raised public concern about the harmful 
impacts of violence and aggressive behaviour of students in Malaysian school on their 
victims.  
 
Childhood aggression is of great interest to researchers because of the impact of such 
behaviour on the welfare of others.  According to the recent advances in 
understanding the development of children’s aggressive behaviour, the aggressive 
behaviour is both learned and regulated by means of the child’s emerging cognitive 
system which implied that children’s cognitions play an important role in the 
development of aggressive behaviour and in maintaining habitual aggressive 
behaviour (Guerra, Nucci, Huesmann, 1994).  Furthermore, aggressive behaviour is a 
way through which children and adolescents with poor social skills manage the social 
problems of everyday life.  The development of aggressive behaviour places children 
at serious risk for future maladaptation in the form of continued aggression, conduct 
problems, and overall difficulties in the domain of social relationships.  In fact, 
aggressive behaviour is linked to a variety of negative outcomes such as peer rejection 
and delinquency (Van Lier, Vitaro & Eisner, 2007).  Aggressive behaviour patterns in 
childhood are also predictors of criminal and delinquent behaviour later in life 
(Loeber & Hay, 1997).  As children are not born violent, the origins and development 
of such behaviour need to be explored and described, to better understand the 
puzzling and disturbing phenomenon. 
 
DEFINITIONS OF AGGRESSIVE BEHAVIOUR 
 
“Aggression may be carried out in any behaviour actuated by an intent to harm 
another person against that person’s wishes” (Geen, 2001, p.3).  This definition is the 
foremost indicator that aggressive behaviour involves the occurrence of an aggressive 
act.  However, the idea put forth that intent is required in aggression was dismissed 
for the following reason: (1) it has little discriminatory value for physical or 
psychological forms of aggression; and (2) assessment of harm is very subjective 
based on different people and situation (Gendreau & Archer, 2005).  Another 
definition found in the literature postulated  aggression as “any form of behaviour 
directed toward the goal of harming and injuring another living being who is 
motivated to avoid such treatment” (Baron & Richardson, in Geen 2001, p.2).  In 
addition, it is just logical that any person would make  struggle to escape or avoid 
from being harmed by an aggressor.  Therefore, Geen (2001) in his definition of 
aggression behaviour incorporated this aspect, “aggression is the delivery of an 
aversive stimulus from one person to another, with intent to harm and with an 
expectation of causing such harm, when the other person is motivated to escape or 
avoid the stimulus.”  According to Geen (2001, p.7), “theorizing on the nature and 
causes of human aggression must begin with the recognition of the distinction among 
the three classes of variables, which are provocation, method and background or 
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disposition.”  He also argued that the three relate to different time-frames for the 
control of violent behaviour and is suitable in the long-range strategy for controlling 
and reducing the aggressive behaviour.  
 
One of the first distinctions to be made between different types of aggression in 
psychological studies was between affective (hostile) aggression and instrumental 
aggression.  Affective aggression or hostile aggression is an outburst of behaviour 
animated by provocation (e.g. anger, frustrate) meanwhile instrumental aggression is 
an act that is directed toward obtaining desired goals (e.g. power, dominance, money, 
sexual gratification) beyond inflicting injury on the victim (Cornell, Warren, Hawk, 
Stafford, Oram & Pine,1996).  However, there are some acts of aggression that has 
both affective and instrumental properties.  For example,  
 
“a mother who becomes exasperated at her child’s behaviour and uses corporal 
punishment may be motivated to modify the child’s behaviour (an instrumental use of 
aggression) while still reacting to that behaviour with anger.” 
                      (Geen, 2001, p.5) 
 
The above example shows that aggressive behaviour is a multifaceted phenomenon. 
Although aggressive behaviour is considered as an act with the intent to do harm, but 
it has different manifestations (e.g. physical, verbal, relational, indirect & social forms) 
and motivation (e.g. functions) (Polman, 2008).  This means that aggression is not 
limited to physical forces like fighting, hitting, kicking, biting, punching, scratching, 
throwing furniture, head-banging, and self-hitting, assault with weapon, and 
damaging another’s property, but also spreading gossip about someone in the hope of 
ruining that person’s reputation.  Direct forms of aggression is also equivalent to overt 
aggression (Crick & Dodge, 1996), it comprises of verbal aggression, physical 
aggression against others, physical aggression against property or objects, and 
physical aggression against self, however, the verbal aggression may occur with or 
without physical attack (Gendreau & Archer, 2005).  On the other hand, indirect 
aggression is an act that harming others with some kinds of social intermediary 
without any physical attack (Gendreau & Archer, 2005).  This includes for example, 
gossiping and ostracizing which are actions that may damage peer relationships or 
social status of the victim (Gendreau & Archer, 2005).  Indirect aggression overlaps 
with two further categories of aggression: relational and social aggression (Gendreau 
& Archer, 2005).  Relational aggression refers to behaviours that inflict social harm 
on others and is used by children who intend to damage their peers’ relationship 
which includes social exclusion, gossiping, and threatening to end the friendship 
(Crick & Dodge, 1996).  Social aggression has a broader category that comprises both 
relational and indirect forms of aggression (Gendreau & Archer, 2005).    
 
In addition, aggressive behaviour can be explained based on the two underlying 
functions of the aggressive behaviour which are referred as reactive aggression and 
proactive aggression (Coie, Dodge, Terry & Wright, 1991; Card & Little, 2006; Fite, 
Stoppelbein & Greening, 2009).  “The concept of reactive aggression has its root in 
the frustration-anger theory of aggression” (Berkowitz, 1994, p.178).  According to 
this perspective, “reactive aggression refers to aggressive behaviour that is enacted in 
response to provocation, such as attack or an insult, and it is manifested in both self-
defensive and angry actions” (Geen, 2001, p.5).  On the other hand, the concept of 
proactive aggression is referred to the social learning model of aggression (Bandura, 
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1973, in Polman, 2008).  According to the social learning model, “aggression is both 
learned and regulated by means of the child’s emerging cognitive system” (Crick & 
Dodge, 1996).  Therefore, proactive aggression is defined as an aggressive act that 
without immediate provocation which used as a mean of attaining the desired goals 
and instrumental in nature (Geen, 2001).  
 
The Theory of Frustration and Aggression  
 
The first theory of aggression was suggested by Dollard, Dood, Miller, Mowrer and 
Sears (1939, cited in Eron, 1994, p.3) as the Frustration-Aggression Hypothesis 
(FAH).  According to this theory, “frustration produces a condition of readiness or 
instigation to aggress, and that aggression is always preceded by some form of 
frustration” (Geen, 2001, p.22).  In other words, when people become frustrated 
when their goals are thwarted, they respond aggressively (Eron, 1994).  According to 
Dollard et.al (1939, cited in Eron, 1994, p.4), “the occurrence of aggressive 
behaviour always presupposes the existence of frustration, and, contrariwise, that the 
existence of frustration always leads to some form of aggression.”  The main 
argument of the frustration-aggression hypothesis in this statement is the causal 
relationship between frustration and aggression.  However, the frustration-aggression 
hypothesis was not adequate to explain the expression of aggression which is 
multifaceted.  Besides as predictor of aggressive behaviour, frustration also can incite 
subject to anger and a number of different types of responses (Berkowitz, 1994).  
Therefore, there is a need to operationally define frustration  in determining the causal 
relationship between frustration and aggression.     
 
Social Learning Theory and Aggression 
 
Besides the frustration-aggression hypothesis, there is another theory developed by 
Bandura (1973, cited in Eron, 1994) that emphasis on the environmental learning 
model to understand aggression in terms of cues, responses, and rewards.  Bandura 
(1973, cited in Eron 1994, p.5) proposed that “aggressive behaviour is learned and 
maintained through environmental experiences either directly or vicariously and that 
learning of aggressions is controlled by reinforcement contingencies and punishment 
in a fashion similar to the learning of any new behaviour.”  For example, the Bobo 
doll experiment designed by Bandura in 1961 was to prove that children would copy 
an adult role model’s behaviour by using aggressive and non-aggressive actors.  From 
this experiment, Bandura found that a child would tend to imitate and learn from 
others’ behaviour which comes with positive consequences. Nevertheless, according 
to Eron (1994), the result of the Bandura’s experiment did not fully explained the 
development of aggressive behaviour of children because the aggressive acts of 
children can be inhibited through punishment by adults. For example, Eron (1994) 
argued that parental nurturance and children’s identification with their parents are 
important in study the development of children aggressive behaviour too.   
 
Social Information Processing Model, Emotional Regulation and Aggression 
 
Past researches have revealed that aggressive behaviour among children is influenced 
by a number of factors such as the emotional regulation ability possessed by children, 
their personal characteristics (i.e. age, gender, and academic achievement), and the 
environmental factors (peer relationship, media influence, and family characteristics).   
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The reformulated Social Information Processing Model or SIP Model (Crick & Dodge, 
1994) is an important element in the framework for studying the social cognitive 
factors related to the development of aggressive behaviour recently.  According to 
Crick and Dodge (1994), the SIP proposes that behavioural responses to social 
situations depend on a sequence of information-processing such as: (1) encoding of 
cues arising from both the actions of other persons and one’s own acts; (2) 
interpretation of cues; (3) clarification of goals of the interaction; (4) response access 
to the cues; (5) the decision to select one of the available responses for the present 
situation; and (6) behavioral enactment with each step of the model is influenced by 
social schemas stored in the child’s memory.  These schemas comprise an organized 
knowledge set that is called upon to help the individual respond in a new situation 
(Geen, 2001) (see Figure 1). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1: Model of social information processing following provocation. 
Source: adapted from Geen, 2001, p.51. 
 
 
However, the SIP model did not address one important element in the SIP cycle in the 
development of aggressive behaviour which involved the emotional process 
(Lemerise & Arsenio (2000).  Therefore, they suggested that the SIP Model should 

Outcome 

Provocation 1. Encoding of cues 

2. Interpretation of 
cues

3. Clarification of 
goals 

4. Searching for and 
accessing responses 

to cues 

5. Selecting among 
available responses 

6. Enacting selected 
response 
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include elements such as process encoding, interpretation and expression of the 
emotion that experienced by a person which are subjected to individual differences.  
Macklem (2008) added that emotion processes also involves are said to be related to 
emotional regulation which also involves the management of the duration, intensity, 
and expression of emotions.  Lemerise and Arsenio (2000) suggested that the impact 
of emotions on the behaviour of a person depends on his/her ability to regulate the 
particular emotions.  
 
Research has also shown that aggressive behaviour among children is related to their 
ability in emotional regulation.  For example, children show relatively low levels of 
aggressive behaviour with their ability to develop emotion regulation skills as they are 
getting older (NICHD Early Child Care Research Network & Arsenio, 2004).  In 
addition, children with high emotional regulation skills were found to be more 
prosocial and show low level of aggressive behaviour (Eisenberg, et al., 1996). 
Besides that, research has found a negative relationship between ability in emotional 
regulation and externalizing behaviour problems such as fighting, lying, and defiance 
among children (Eisenberg, Fabes & Spinrad, 2006).  In the same line, researches 
proved that low emotional regulation is significantly predicting the externalizing 
behaviours of elementary school children (Batum & Yagmurlu, 2007) and adolescents 
(Garnefski, Kraaij & Van Etten, 2005).   
 
PERSONAL CHARACTERISTICS AND AGGRESSION 
 
Besides emotional regulation ability, previous studies have shown that aggressive 
behaviour amongst school children are related to their personal characteristics such as 
age, gender, and academic achievement.  
 
Age 
 
According to Tremblay (2000), “children exhibit aggressive behaviours during very 
early childhood and they learn to inhibit these behaviours over time presumably 
through positive socialization in the immediate environment.”  This statement is in 
line with cognitive developmental theorists who have posited that increases in 
adolescents’ moral reasoning, prosocial behaviours, and sympathy can be attributed to 
the development in socio-cognitive skills such as attention and perception (Eisenberg 
et al., 1996).  Studies have found that aggression among children declines with age 
(Tremblay, 2008) and aggressive behaviour also decreases from infancy into 
childhood or adolescence (Eisenberg et al., 1996).  Conversely, there have been 
arguments that the aggressive behaviour does not necessary decrease with the increase 
of age but children may change the mode of aggression.  According to Lagerspetz and 
BjÖrkqvist (1994), children tend to change from direct aggression to indirect 
aggression with the increase of age.  Lagerspetz and BjÖrkqvist (1994) also argued 
that as children’s language development getting more advance and as they get older, 
they tend to switch from being physically aggressive to being verbally aggressive.  
This explains that researcher have to consider the change of the type of aggressive 
behaviour over the life course in studying the aggression (Hartup, 2005).  
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Gender Differences 
 
Besides age factor, other studies have provided evidence that there were gender 
differences in relation to aggressive behaviour (McGinley & Carlo, 2007).  Boys were 
rated as becoming angry more often and engaged in more direct aggression (physical 
aggression) than girl (Lagerspetz & BjÖrkqvist, 1994).  By contrast, girls use indirect 
aggression more often than boys (Lagerspetz & BjÖrkqvist, 1994).  Moreover, 
females are found tend to engage in prosocial behaviours and are more empathic, 
sympathetic, and nurturing than males; while males have been found tend to involve 
in physically aggression than females (Carlo, Hausmann, Christiansen & Randall, 
2003).  Besides that, some studies have found that boys are more likely to be the 
aggressive victims and they are more emotionally and behaviourally deregulated than 
girls (Toblin, Schwartz, Gorman, Abou-ezzeddine, 2005).  
 
Academic Achievement 
 
Another factor that was found to contribute to aggressive behaviour among children is 
their school or academic achievement.  Academic difficulties or poor achievement 
experienced by children was found to be related to aggressive behaviour among them 
(Knight, Guthrie, Page & Fabes, 2002).  Moreover, according to Pulkkinen (1996), 
most of the proactively aggressive males and females in the study had low school 
success.   
 
ENVIRONMENTAL FACTORS AND AGGRESSION 
 
Peer Relationships 
 
Social influence such as peer relationship is said to contribute to aggressive behaviour 
of children.  Bollmer, Milich, Harris and Maras (2005) suggested that friendship 
which provides many different functions (e.g. warmth, affection, nurturance and 
intimacy) can help in healthy peer relationship that may encourage a child to have 
negative attitudes towards aggression and approach conflict from a more prosocial 
orientation.  Their study also showed that children were significantly less likely to 
engage in bullying behaviour with high friendship quality.  
 
Furthermore, friendship quality also contributes significantly to the development of 
aggression in children and adolescent.  According to Hartup (2005), the quality of a 
friendship reflects in children’s friendship experience and in the outcomes of their 
friendship.  For example, Bagwell and Coie (2004) found out that aggressive boys in 
their study tended to report that their friends also behaved aggressively although they 
have good quality friendship with their peers.  This suggested that if aggressive boys’ 
friendship continues into adolescence, it is likely that these boys will have even 
greater opportunities for aggressive behaviour (Bagwell & Coie, 2004).  This study is 
in line with the study by Dishion, Patterson and Griesler (1994) which showed that 
boys’ aggressive behaviour was parallel to their involvement with deviant peers.  As a 
result, aggressive friends are aggressive risks for children. Therefore, there is a need 
to conduct a study to examine to which extend of the peer influence and friendship 
quality to the development of aggressive behaviour of children. 
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Media Influences 
 
TV Violence 
 
Since the advent of television nowadays, the effect of TV violence program on 
children aggressive behaviour has been widely studied.  The literature from laboratory 
experiments on the effects of media violence on aggression suggested that exposure to 
TV violence leads to children’s real-life aggression (Geen, 2001).  This is explained 
by the Information Processing Script Theory developed by Huesmann (1988, cited in 
Huesmann & Miller, 1994).  This theory explains the stability of aggressive 
inclinations over time and the role of media violence in promoting aggressive 
behaviour.  Huesmann’s theory (1988, cited in Huesmann & Miller, 1994, p.161) 
claimed that “social behaviour is controlled to a great extent by programs for 
behaviour that are established during a person’s early development.”  These 
programs are called as the cognitive scripts by Abelson (1981, cited in Huesmann & 
Miller, 1994).  According to Huesmann (1988, cited in Huesmann & Miller, 1994), 
observational and enactive components are involved in the learning process which 
formed the scripts. “Observational learning refers to which children observe 
sequences of behaviour by others and encodes these sequences into a cognitive script; 
meanwhile, enactive learning process occurs when the child utilizes this script to 
guide their behaviour and is reinforced for the resulting response.  Both of these 
learning processes may alter the structure of a script; affect the strength with which it 
is encoded, and its connections to other elements in the child’s cognitive schema” 
(Huesmann & Miller, 1994, p.162).  Therefore, it was found that the children’s 
observation of violence through television program or in their real life could 
contribute to the construction of the child’s cognitive schema that would affect the 
child’s behaviour in childhood and when he or she has become an adult (Huesmann & 
Miller, 1994).  
 
Past studies on the effect of media violence and aggression behaviour of children, it 
was evident that children who were exposed to violent behaviour on film or TV 
program behave aggressively immediately afterward (Geen, 2001; Huesmann, Moisc-
Titus, Podolski & Eron, 2003).  The influence of violent media exposure on 
aggressive behaviour of student has been confirmed by a meta-analyses conducted by 
Bushman & Huesmann (2006) which had found that after controlling parental social 
economic status, children’s academic skills and childhood aggression, childhood TV 
violence viewing significantly predicted adolescent’s and children’s aggression, 
aggressive idea, arousal and anger.  In the same line, children watching of violent TV 
program, children’s recognition with aggressive same-sex TV characters and 
children’s belief that TV violence is realistic were found significantly correlated with 
their later aggression (Huesmann et al., 2003).   
 
 Video Game 
 
The popularity of video games is a relatively recent phenomenon in children’s and 
adolescent’s life.  Recent surveys have shown that 84% of the American teens 
(roughly 90% of boys and 75% of girls) play video games regularly (Bartholow & 
Anderson, 2002).  The most worrying is majority of the video games are extremely 
violent in nature. These video games involve violent actions such as beating monsters, 
brutal mass killings, and shooting on enemies as the primary strategy for winning the 
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game.  One example of such video game is Mortal Kombat and Death Race 
(Bartholow & Anderson, 2002). 
 
Several recent studies suggest that violent video games playing leads to both short-
term and long-term effects in aggression-related outcomes for game players 
(Bartholow & Anderson, 2002).  For example, Anderson and Dill (2000) found a 
correlation between violent video game playing and the aggressiveness of video game 
player.  In their study, they also found that participants who played Wolfenstein 3D 
(“a violent game where the player “walks” through a castle, armed with various 
weapons, and attempts to kill people”) in the lab behaved more aggressively than 
participants who played a non-violent game.  
 
Similar findings were reported by Bartholow and Anderson (2002) showing that 
violent video game playing is linked to other presence risk factors over time in the 
development of aggression.  In their study, participants who played the high violent 
video game act more aggressively towards an opponent than the participants who 
played non-violent game.  However, a more recent study argued that family violence 
and innate aggression were predicted significantly in children’s aggressive behaviour 
than exposure to violent games (Ferguson et al., 2008).  Therefore, a study is 
warranted to address the issue.    
 
Family Characteristics  
 
In general, previous literatures suggested that parental aggressive behaviour is likely 
to be a significant risk factor for a child who displays aggressive behaviour. Therefore, 
parenting behaviours are important mediators in study the development of aggression 
in children (Thornberry, Freeman-Gallant, & Loverove, 2009).  According to Dubow, 
Huesmann and Boxer (2003), parenting  plays an important role in the cross-
generational transmission of aggressive behaviour.  A longitudinal study conducted 
by Stice & Barrera (1995) showed that adolescents’ externalizing symptoms 
(aggressive and antisocial behaviours) was predicted by parenting behaviours.  In the 
same line, Farrington (1978) found that most of the reported aggressive children in the 
study were have cold, harsh, disharmonious, poorly supervising and criminal parents.    
 
In addition, rejecting parenting in early childhood also predicted aggressive behaviour 
in early adolescence (Trentacosta & Shaw, 2008).  Furthermore, Burk et al. (2008) 
found that family from lower socio-economy status (SES) increases both the 
likelihood of negative family and parenting experiences and the likelihood of 
aggressive behaviour among family members (Tremblay, 2000).   
 
 
CONCLUSION 
 
Consequently, childhood aggression can be a serious problem especially among 
children who exhibit aggression in their early age. This is because these aggressive 
children are more likely to exhibit future juvenile delinquency, violent offending and 
antisocial behaviour over time.  Although the evidence is convincing that learning has 
an important role in the development of aggressive behaviour in children, however, it 
cannot be explained by the learning itself in the society.  This is because aggressive 
behaviour is determined with various factors such as emotional regulation ability, 
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personal characteristics (i.e. age, gender, and academic achievement), and 
environmental factors (i.e. peer relationships, media influences, and family 
characteristics).  Thus, further exploration of the development of aggression is needed 
in order to promote theoretical understanding of this behaviour as well as in areas of 
clinical assessment, intervention, and prevention. 
 
Given the many implications of aggressive behaviour among school children and that 
most of the studies in this area are conducted in western countries, a study is very 
much warranted to examine the pattern of aggressive behaviour exhibited by school 
children and whether factors such as emotional regulation ability, personal 
characteristics, and environmental factors has an impact on aggressive behaviour 
among Malaysian school children.  Considering the child’s early emergence of 
behavioural problems nowadays, it is important to identify the main factors that 
contribute to the behavioural problems of the child apart from their genetic factors.  
With this, suitable prevention and intervention program can be adopted to promote 
prosocial behaviour and better mental health of children in Malaysian elementary 
school. 
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